
Digital learning and Books of Art 

New technologies have an impact on teaching and learning in terms of content, 

methodology, timing and space. Any type of learning that uses or is facilitated by 

technology is described as digital learning, which so encompasses concepts as online 

learning or e-learning (Warschauer, 2007; Luckin et al, 2011). 

Digital learning provides higher levels of engagement and encourages creativity and 

participation. Researches focus on its effectiveness and whether it can lead to quality 

learning (Kajder and Swenson, 2004; Dineen, Samuel and Livesey, 2005; Peppler and 

Davis, 2010). Overall, digital learning appears to be an effective tools to augment, not 

replace, classic methods of learning by adopting a holistic approach (Puckett, 2013; Hare, 

2015; Charlier et al., 2015). 

Following Dewey (1938; Uhrmacher, 2009), experience is the foundation of learning as we 

learn through our lived experiences; to be educational, an experience needs to actively 

involve continuity and interaction in an intellectual and moral growth (Waks, 2015; Ostrow, 

2015). For Entwistle and McCune (2013) learning consists of four dimensions: ability, 

willingness, awareness of process and sensitivity to context (p. 305). Learning results from

the experiences between the environment, as Lebenswelt, and us as unique body-subjects

with our personal characteristics (cognitive skills, personality, prior knowledges, etc.). Our 

ability to describe, process and manipulate objects and information in the experience is the

source of learning, and we bodily participate to it. Reciprocally, learning outcomes 

influence human and environmental characteristics. This can be applied to learning and 

experiences with technology. A learner-centered approach can help to design more 

effective educational resources and increase learners' engagement. Engagement is 

influenced by various factors, like design, autonomy, accessibility and shared decision-

making (van Manen, 1990, p. 78; Pazurek-Tork, 2013; Barthel and Harrison, 2009).

Books of Art: an example of digital learning 

Books of Art aims to promote art and poetry by narrating poems through artworks, and can

be seen as a concrete example of digital learning. Therefore, it provides an effective way 

of learning and deepening knowledge about arts and poetry. It is highly suitable for 



specialist and non-specialist audience over 13/14 years old - so it includes students, youth,

researchers, teachers, adults - and for a younger audience supported by families and/or 

school teachers (Beach, 2012; Gray, Thomas and Lewis, 2010). 

Phenomenology allows to explore the relationship between learning, aesthetics and new 

media from a qualitative point of view (Cilesiz, 2011; Cocek, 2012; Lauwers, 2013; Hycner,

1985). Phenomenology is an approach to conceptualize lived experience as it aims to 

explore how phenomena are consciously experienced in the lifeworld, through a direct 

interaction between the researcher and the phenomenon considered (Giorgi, 1994; 

Moustakas, 1994). Methodologically, the phenomenological reduction ensures objectivity 

during the process of data analysis in a qualitative research (Giorgi, 2009; Padilla-Díaz, 

2015; Ellett, 2011). Phenomenology does not provide dogmatic definitions but articulates  

descriptions of how phenomena appear and are bodily experienced by subjects. 

Phenomenology enables a in-depth study of experience by adopting a comprehensive 

open systematic which integrates all possible meanings, theoretical and pragmatic level, 

qualitative and  quantitative data.

Such research collects data through in-depth interviews and observations. Quantitative 

data are also collected to obtain basic information, by asking questions like how often? 

and how many?. Participants describe their experiences and emotions in their own terms.  

They are considered as co-researchers and so give constant feedback on the researcher’s

interpretations (On Tam, 2008; Rose, 2011; Knepper and Wyllie,2012). 

Books of Art is based on the homonymous Facebook page created in 2014. Currently, it 

has more than 21k followers, so the website can reasonably start with a discrete number 

of visitors. 

Initially, I started the Facebook page to order and share the poems I have been collecting 

on seven handwritten notebooks over the years: I read poems in libraries, books, comics, 

articles - and I was afraid of forgetting them. The poems - transcribed to remember them - 

do not follow any order and were chosen as inspirational for various reasons. There are 

more than 100 different authors, dealing with the most disparate topics. 

In 2012 I decided to classify the poems in an archive to share them: after some attempts 

and reflections, I opted for a Facebook page and I decided to associate poems with 

artworks. This is made possible by my huge archive of images categorized into keywords.



As the website is quite recent doesn’t have the same number of content available on 

Facebook yet, and it also shows a series of technical challenges. 

Compared to the Facebook page, the website targets a wider audience and provides a 

greater authority, more control over the narrative to create a unique message, and a 

professional look. Lastly, users expect me to have a website, as I have received many 

requests about it on the Facebook page. Therefore social media – in particular Instagram, 

Facebook and Pinterest - become a way to share content from the website and necessary 

tools to reach new audience and bring it to the website. As I’m still publishing the fourth 

notebook, Books of Art has to be considered as a work in progress. 

To facilitate poems' reading and provide an interdisciplinary perspective, I decided to 

associate them with artworks (from XIV century to nowadays). Images provide substantial 

benefits: they allow users to visually envision the text and its meaning, and offer a unique 

point of view about it. Therefore images visually simplify the text, so its meaning is given 

as a whole and from an emotional – not only didactic – point of view. I use artworks rather 

than other types of images because I aim to share art in itself and to stimulate an aesthetic

reflection on several levels. Regarding education, this leads to the acquisition of new 

concepts and knowledge, or to the deepening of them.

Through the association poetry-artworks, visitors can therefore:

• imagine and represent the text visually

• create a unique and personal connection with the text

• increase the reflection on the work, understood as a combination of poetry and 

artwork 

The other objective of Books of Art regards translations into English of contemporary 

Italian poems which haven't been translated yet, as well as proposing new translations. 

Such perspective is very exciting as it would allow the website to promote untranslated 

poems to an English speaking audience, as well as to foster Italian literary heritage 

abroad.

Each poem is presented (if possible) in both English and Italian. The purpose is twofold. In

primis, the website can thus address a wider audience in terms of language; in secundi, 

this is useful to increase the knowledge of English language among Italians. In particular, 



at school this can be useful to make students think about the meaning of translation and to

test them with translation exercises. 

Books of Art aims to share and promote art. Therefore, it intends to: 

• actively engage users 

• provide them knowledge about art and poetry in an interdisciplinary perspective

• ensure a user-centred experience 

• give users a sense of ownership and personal progression 

• inspire creativity and further researches, such as translations 

• encourage accessibility and participation to art

• reach a new public and be relevant for younger generations
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